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Across Canada, different kinds of language workers are involved with Indigenous language
issues, or are interested in becoming involved with them in the near future
These stakeholders include:
o Indigenous knowledge keepers and Indigenous elders working within their communities
o Indigenous language teachers working inside and outside their communities to pass their
languages on to learners of all ages, both Indigenous and non-Indigenous
o Second language teachers of other languages, both with and without formal training, and
including preservice teachers, whose awareness about Indigenous language issues and the
need for revitalization measures has been raised since the publication of the TRC (Truth
and Reconciliation Commission) Report of 2015, and who want to know more
o Applied linguists in academic, government or language teaching industry positions who
seek to extend their professional activities to include work with Indigenous languages
o Graduate students in applied linguistics and related fields (linguistics, education,
psychology, speech pathology, Indigenous/Aboriginal studies, history) who are
increasingly deciding to focus on Indigenous language-related topics in their careers
All the above stakeholders have expressed the need for more and better resources to be placed at
their disposal as they pursue their professional goals, when we approached them informally
Professional academic applied linguists in particular (both current faculty members and graduate
students in training) have expressed confusion and a desire to better understand issues of
research ethics and of working with Indigenous communities as invited outsiders
We think that the most convenient way for all stakeholders to begin to access and work with the
information they need will be through a transparent, user-friendly, open-source free-access
online “one-stop shop” database, ideally one that users could add to and help to shape over time
There are many resources available online, but as yet no central repository that would be equally
useful to both Indigenous and non-Indigenous language professionals specifically (as well as to
other second language learners from a variety of backgrounds and from across the lifespan)
Such a repository is straightforward to put together, though it is necessarily a time-consuming
process (now underway) requiring extensive consultation among all the stakeholders named
Sustained funding will be needed to keep such an online resource repository continually updated
Searching for this sustained funding will be the next major priority of the current investigators
Continued networking and exchange of information among current and future stakeholders will
be needed to ensure that the online repository is useful to the largest number of potential users
A realistic short-term goal: find more funding and establish a working group of committed
stakeholders to decide on medium- and long-term goals for the project
A realistic medium-term goal: elicit opinions and materials from as many kinds of potential users
as possible and decide on future directions for website design and access
A realistic long-term goal: assurance of funding in perpetuity that will cover work needed to
bridge innovations in the relevant technology, as well as regular updating of available materials,
writing and editing of any accompanying text that may be judged useful by the working group of
stakeholders, and periodic impact assessment that can be used to guide future work
Desired outcome: this online resource repository will be crowd-sourced, crowd-assessed and will
be shaped by an evolving community of users/stakeholders; it will attract as well as solicit
contributions, and will continue to grow as long as technological and human resources permit.
Mela Sarkar (McGill University) and Andrea Sterzuk (University of Regina)
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EXECUTIVE SUMMARY
Indigenous languages all across Canada are in danger of dying out. This is not news to Indigenous
peoples in Canada themselves or to the professionals in the education, social work and health care fields
who have been working with them over the decades as allies. Over twenty years ago, in 1996, the Royal
Commission on Aboriginal Peoples (RCAP) provided copious detail on the situation in its voluminous
reports (not well known to the general public) after five years of fact-finding. It was clear back then that
many of the languages of Canada’s first peoples were in danger. Indigenous or Aboriginal communities
(the term Indigenous is preferred here) were only too aware of how fragile their languages were.
How did the situation get so bad? For about 150 years—since before the founding of the Dominion of
Canada in 1867—speakers of Indigenous languages have been told that their languages were worthless.
In the residential schools so many children were forced to attend, washing young speakers’ mouths out
with soap, if they were caught speaking to their friends or siblings in the only language they felt truly at
home in, was common practice. The residential school era in fact drew to its ignominious close in 1996,
the same year as the publication of the RCAP report. Furthermore, in the not so distant past, Canadian
government policy had for decades openly labelled Indigenous languages as “primitive” and
“backward”, relics of a preindustrial past that were only hampering their speakers in what was conceived
of as an unstoppable rush to modernity and prosperity. As a direct result, many young speakers lost their
first languages and crossed over to English during their time at residential school. It became difficult or
impossible for them to speak to their parents and grandparents when (or should that be if? Tragically,
many did not survive the schools) they made it back home. Consequently, in many places the languages
stopped being passed on in families. When it became clear that knowledge of, for example, Mi’kmaq,
Kanien’keha (Mohawk), Siksika (Blackfoot), Nakawemowin (Saulteaux), Sḵwx̱ wú7mesh (Squamish),
Nuu-Chah-Nulth (Nootka)—it’s a long list, of over sixty languages—was worth precisely nothing in the
white settler economy, language shift happened almost imperceptibly over time without speakers ever
having chosen it. Most of the sixty-plus languages are now on the endangered list. The three that have
done a bit better according to the RCAP report, so have a better chance of surviving into the next
century—Anishnaabemowin (Ojibwe), Nêhiyawêwin (Cree) and Inuktitut—have been protected more
by their numbers and the extreme isolation of many of their communities of speakers than by any
collective decisions in the communities that the languages should be retained. That isolation will not
last. Technology and rapid communication in dominant languages is reaching even the most remote
communities.
Why is it important to keep Indigenous languages alive and strong? For one thing, there’s no other
homeland for these languages (unlike the situation for immigrant languages). If they die out here, where
they were born, they are gone for good. For another, some scholars and activists consider that all
languages form part of our common heritage as a species, with potential (mostly untapped) to tell us
about how humans think, behave, and create culture. This point is more debatable; many Indigenous
speakers maintain that the decision about whether to share their linguistic heritage is rightfully theirs
and that outsiders must wait to be invited in. But most importantly, the continued health of Indigenous
languages is intimately connected to deep issues of identity and belonging for Indigenous peoples. This
is true not just for Elders and for younger Indigenous-identified Canadians who have maintained a
connection to the languages through their parents and grandparents, but may no longer be speakers
themselves. Whole communities where the languages were lost a generation or more ago are looking for
ways to bring them back. The challenge of Indigenous language revitalization matters to thousands of
This research was supported by the Social Sciences and Humanities Research Council of Canada.
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people who feel that they have been robbed of a piece of themselves—but that it’s not too late to repair
the damage, for themselves and, crucially, for the generations yet to come.
Is Canada capable of real change around Indigenous issues? It has taken a hundred years or more of
persistent Indigenous activism, but the tide is slowly beginning to turn. In 2008 Canada’s Truth and
Reconciliation Commission (TRC) began its painstaking, often painful fact-gathering work. Starting in
2012, the Idle No More movement brought Indigenous issues to the forefront of public discourse and
started a new groundswell of interest and commitment to activism, most importantly on the part of
Indigenous peoples in Canada, but also among settler Canadians. The most recent event to draw
renewed public notice and an awareness of Indigenous issues by settler Canadians has been the 2015
publication of the TRC’s reports, which, aided by renewed top-down political resolve, helped fuel a
national public debate around relationships between Indigenous and settler Canadians. All across the
country, settler institutions seem to finally be waking up. Changes are starting to happen, at both policy
and funding level. What is new and noteworthy is that there is now also a growing wider Canadian
acknowledgement of settler colonialism and its ongoing effects on Indigenous peoples in Canada.
Applied linguists hear the wake-up call: The TRC resulted in 94 widely publicized Calls to Action
highlighting the responsibility that settler Canadians and Canadian institutions and organizations have
for working towards reconciliation. A number of the calls pertain specifically to language and culture
(Calls 13-17). After widespread publicity around the Truth and Reconciliation Commission’s reports, it
seemed that non-Indigenous Canadians had realized that the issues involved were of concern to
everybody living in Canada, regardless of origin. This new awareness extended to our professional
body, the Canadian Association of Applied Linguistics / L’Association canadienne de linguistique
appliquée (ACLA/CAAL). Unlike theoretically oriented linguists, applied linguists grapple with the
day-to-day difficulties of teaching and learning second languages in their work as educators and
researchers. Responding to the Calls to Action pertaining to language and culture, at its 2016 Annual
General Meeting, ACLA/CAAL voted to make reconciliation part of its official mandate by committing
to support the work of researchers, educators, and students in the maintenance, revitalization, and
strengthening of Indigenous languages. This resolution became part of the association’s official mandate
(http://www.aclacaal.org/statement/). It aroused interest, excitement and a desire to support Indigenous
language revitalization work among professional applied linguists in Canada. However, the majority of
ACLA/CAAL members have very little knowledge of Indigenous contexts in Canada. They tend to
assume that the teaching and learning of Indigenous languages by and for Indigenous communities
should draw upon the same theoretical frameworks, bodies of literature and pedagogical principles that
have been developed in and for settler contexts. Much research has been done that shows that this is not
the case. ACLA/CAAL members urgently need to educate themselves about Indigenous research ethics
and about how to work with Indigenous communities around second language teaching issues.
Who can and should be involved with revitalization work on Indigenous languages? As ACLA/CAAL
executive members and settler applied linguists ourselves who have been working together with
Indigenous partners for many years on language issues, we recognize that the important questions,
around how Indigenous language revitalization initiatives might proceed, can only be asked and
answered in the communities themselves and by community members. While settler applied linguists
may have much to contribute, they must wait to be invited into the ongoing conversation.
How can settler applied linguists make the transition to a more respectful way of being available?
After 2015, we saw a need for large-scale education of our own professional community around
This research was supported by the Social Sciences and Humanities Research Council of Canada.
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Indigenous language issues. We both work with teachers of Indigenous languages (in Gaspésie and
Treaty 4 territory, where the local languages are Mi’kmaq and Nêhiyawêwin) and know first-hand how
much energy and commitment they put into their language teaching with learners from all backgrounds,
community members and settlers alike. We have become aware of many resources on the ground, often
materials created by teachers—mostly produced and used locally and not widely disseminated—and, in
our capacity as academics, we have also been exposed to the extensive but not sufficiently well known
research literature on Indigenous research ethics and working with communities. It seemed to us that a
productive way forward would be to put together and then publicize a free online repository of many
different kinds of information that our fellow applied linguists could tap into as a way of starting to learn
about the complexities of working with Indigenous partners, since so many of them were expressing a
keen desire to do so. We have frequently heard comments like, “We know so much they can learn
from!” However, we saw this as precisely not the attitude our colleagues should take, as they begin to
think seriously about Indigenous language and revitalization issues. They possess strong backgrounds in
issues around the teaching and learning of Canada’s two official languages, and sometimes other
modern world languages or “Heritage” (immigrant-origin) languages, but can claim very little
knowledge or understanding of Indigenous languages or contexts. Very few of the membership are
Indigenous-identified. While there are certainly commonalities between settler-conducted applied
linguistics research over the decades and what Indigenous educators and activists have been saying
about the passing on of their languages, the differences are so great as to make straightforward
comparisons of research results or teaching contexts misleading to the point of being harmful.
How to create a “one-stop online shop” for many different kinds of users? We have started, therefore,
to put together a website that was originally conceived as being mainly for the use of professional
applied linguists. However, as the work proceeded in the first six months of 2017, the involvement of
Indigenous language teachers on the team made us realize that we had underestimated the amount of
consultation needed with stakeholders from a variety of backgrounds. Language teachers can benefit
enormously from the kind of repository we proposed to create, if it is designed to be easily accessible
given their customary ways of working. The online needs of university researchers and of community
language teachers on the ground (as well as of other potential users) do overlap to some extent, but
careful planning and considerable technical expertise is needed to put all the available materials together
into one repository that meets a wide variety of needs.
A steep learning curve: technical know-how, long-term sustainability, crowdsourcing/assessing: As
we started collecting and compiling existing online resources, therefore, we realised that we would have
to engage more closely with language teachers on the ground before we could finish the work. We also
realised that we needed to expand our technical know-how, and sought the aid of a specialized media
technician/webdesign educator who was not originally on the team. Our goal is to become self-sufficient
once we have learned enough to move the project forward both technically and in terms of the different
stakeholders who we hope will become involved. In May 2017 we asked ACLA/CAAL members for
their input; in November 2017 we presented the work-in-progress at the First Nations Language Keepers
Conference in Saskatoon in order to elicit feedback from language teachers working in communities.
The Knowledge Synthesis Grant funding we have received, while essential as a way to kick-start the
technical groundwork needed to start building the repository as well as to get the consultation process
off the ground, is only the launchpad for what we envision as a long-term, low-cost grassroots resource.
Our next step will be to seek sustainability through new funding sources and eventually to move the
repository into being completely crowdsourced by users and regularly assessed by communities.
This research was supported by the Social Sciences and Humanities Research Council of Canada.
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CONTEXT
Due to “a succession of colonial government incursions, including genocide, forced relocation of
villages, linguistic imperialism, prohibition of Indigenous economic, social, and political systems, and
enforced enrolment of children in Indian residential schools,” most Indigenous languages in Canada are
not likely to survive down through the generations as community languages without the help of massive
revitalization efforts (Ball & McIvor, 2013). Only Inuktitut, Nêhiyawêwin (Cree) and Anishnaabemowin
(Ojibway) are considered sufficiently strong to be able to survive into the 22nd century. This is a reality
which Indigenous peoples in Canada understand only too well. Decades of reflection and research
(Atleo & Fitznor, 2010; Jacobs, 1998; Kirkness, 1998; RCAP, 1996; Richards & Maracle, 2002) have
been spent looking at the challenges faced by Indigenous communities that want their languages to be
spoken by current and future generations of bilingual youth, not just by older speakers.
What is new and noteworthy is that there is now also a growing wider Canadian acknowledgement of
settler colonialism and its ongoing effects on Indigenous peoples in Canada. Canada’s 2015 Truth and
Reconciliation Commission (TRC, 2015), aided by renewed top-down political resolve, has helped fuel
a national public debate around relationships between Indigenous and settler Canadians. The TRC
resulted in 94 widely publicized Calls to Action highlighting the responsibility that settler Canadians and
Canadian institutions and organizations have for working towards reconciliation. A number of the calls
pertain specifically to language and culture (Calls 13-17). These calls highlight several ways in which
professional language educators in Canada can participate.
At its 2016 AGM (Annual General Meeting), the Canadian Association of Applied Linguistics /
L’Association canadienne de linguistique appliquée (ACLA/CAAL) voted to work towards
reconciliation by supporting the development of Indigenous language teachers, Indigenous language
degree and diploma programs at college and university level, and the work of researchers, educators, and
students in the maintenance, revitalization, and strengthening of Indigenous languages. This resolution
has now become part of the association’s official mandate (http://www.aclacaal.org/statement/). It has
aroused a desire to support Indigenous language work among our 150-200 members nationwide.
However, the majority of the membership are settler applied linguists. They have very little
knowledge or understanding of Indigenous contexts in Canada. Very few of the membership are
Indigenous-identified. For change to happen, ACLA/CAAL members as well as thousands of second
language (L2) teachers across Canada must be better informed about Indigenous language issues.
As ACLA/CAAL members in leadership positions within the association, we know our members
well. Members tend to assume that the teaching and learning of Indigenous languages by and for
Indigenous communities will likely draw upon the theoretical frameworks, bodies of literature and
pedagogical principles developed in and for settler contexts. Due to their own limited awareness of the
colonial nature of so many educational projects, some members may further assume that their offers of
help with second language program design and delivery and/or related research will be welcomed by
Indigenous communities who are still living with the violent effects of government incursions.
These types of naïve settler assumptions could lead to a great deal of well-intentioned harm being
done (Sarkar, 2017; Sterzuk & Mulholland, 2011). It is Indigenous communities who must determine
the terms under which collaboration can go forward (Working Better Together, 2015). This is as true for
language acquisition research contexts as it is for second-language pedagogical contexts. ACLA/CAAL
members urgently need to educate themselves about Indigenous research ethics and about how our
“different histories and experiences position us in relation to each other” (Donald, 2009). There has been
up until now no easily accessible compilation of the relevant material. This project stems from that lack.
This research was supported by the Social Sciences and Humanities Research Council of Canada.
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IMPLICATIONS
The existence and widespread publicization of a free online resource repository on Indigenous
language issues and Indigenous research ethics, set up to allow eventual ongoing shaping by users and
crowdsourcing/crowd-based evaluation, will:
• demonstrate to users the potential of the potential of the internet to democratize access to useful
information on this topic for all stakeholders (Indigenous and non; academic and “lay”) with an
interest or potential interest in Indigenous languages and Indigenous language revitalization
• motivate users to contribute their own materials and to become part of an ongoing long-term
professional learning community online
• help build up a Canada-wide (and possibly also international) network for this language work
• provide users with one (we hope there will be many such) online gathering point around which
activism and language teaching/learning in Canada can go forward at low cost or no cost for
materials; this is important because of the near-absence of federal and provincial government
commitment to long-term funding for Indigenous languages
• make it more feasible for:
o (1) Indigenous knowledge keepers and elders to be able to direct interested community
members and outsiders to the right kind of resources for the seeker in question, when
information about Indigenous language revitalization and Indigenous research ethics is
sought, no matter by whom;
o (2) Indigenous teachers working in their communities to have more to draw on in their
teaching and more links with other people doing the same kind of work—they will be
better equipped to train other speakers to be teachers;
o (3) settler Canadians to have easily accessible ways to find out about what is happening
in communities so they can start to turn the tide of public opinion (ordinary people don’t
think much about language and how important it is; tools to raise awareness are needed)
o (4) applied linguists like the members of ACLA/CAAL and indeed L2 teachers all across
the country to start to hear about and to promote the welfare of Indigenous languages, so
that the rising generation of language-focused academics will be aware of the issues (and
will vote for politicians who care about them) in ways that are not, to our knowledge,
typical of the already-tenured generation
We will then be in a better position to move toward significant changes at policy level, on the model
of some current initiatives across the prairie provinces to provide opportunities to all children to be
exposed to Indigenous languages, not just Indigenous children. While we hope that Indigenous
communities and teachers themselves will be the most consistent users of the resource repository we are
building, we are also working to build into the website ease of access for a wide variety of users,
including non-Indigenous parents, teachers and children. In pre-internet days (1965-1995) it took ten or
twenty years for the benefits of French immersion programs to become well enough known among
parents and educators for the groundswell of interest to catch on widely in Canadian educational circles,
to a point where now, the learning of French to advanced levels of proficiency is part of everyday
education for young Canadians from widely diverse geographic, socioeconomic and ethnocultural
backgrounds all across the country. We suspect that it will not take that long for settler Canadians to
realize how valuable a knowledge of one or more Indigenous languages can be for themselves or their
children, once given no-strings access to the resources needed to start the learning process.
This research was supported by the Social Sciences and Humanities Research Council of Canada.
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APPROACH
At its inception, this project had as its primary goal to provide tools that will help make it possible for
settler applied linguists and other L2 language educators in Canada to better inform themselves.
Responsible self-education and critical reflection on privilege, whiteness, and settler-colonialism is the
first step that professional applied linguists and L2 classroom teachers must take, if they are to start
building healthy, reciprocal relationships with Indigenous educators and communities in Canada
engaged in language maintenance and revitalization work (Lewis, 2016).
Among the “best practices” we are exploring are those related to the building of Indigenous/nonIndigenous relationships, what Willy Ermine (2007) describes as “ethical space”, Dwayne Donald
(2009) refers to as “ethical relationality” and Shawn Wilson (2007) has referred to as “relational
accountability.” The importance of building and maintaining relationships is typically much better
theorized and actualized in Indigenous tradition and scholarship (Kovach, 2009) than on the Western
side. Settler academics are the ones who badly need to learn about this (Castleden et al, 2012).
As Donald (2012) has said, “Ethical space is a space of possibility. This space offers a venue to slip
out of our allegiances, to detach from the circumscriptive limits of colonial frontier logics, and enact a
theory of human relationality that does not require assimilation or deny Indigenous subjectivity.”
With our team of research assistants, therefore, we set out therefore to explore this space through the
available free online resources we have been able to gather together, partly from our past experience as
academics working in Western-defined applied linguistics subfields (second language acquisition,
sociolinguistics) but much more through the additional fields that have opened up through
Indigenous/non-Indigenous collaboration. This is still very much a work in progress.
In addition to pursuing online and library research, we are continuing consultations with Indigenous
language teacher-researchers at Cree and Saulteaux communities in Saskatchewan and plan to open up
the consultation to other communities when we present this work at the First Nation Language Keepers
Conference in Saskatoon in late November 2017 (abstract accepted 8 September 2017); William Cook,
team member and Cree language teacher, presenting). We anticipate that other forms of consultation
through conference presentation and at other venues will follow.
In late May 2017 we presented the work-in-progress to the ACLA/CAAL executive and membership
for their input as well. We have needed frequent pauses to reflect; the conflicting nature of the demands
placed on the kind of resource we are building by Indigenous communities and by professional
academics have meant that issues of graphic design, layout, queryability and scalability need to be very
carefully thought out. An expert in this domain (Tom Fullerton, experienced website designer/media
tech educator at McGill’s Faculty of Education and elsewhere, including with Indigenous groups in the
North as an independent consultant) was brought into the project as a consultant, but only in August
2017, once we had fully grasped the need.
At this point, therefore, we are conceiving of this work not as a project that will be over in December
2018 when Knowledge Synthesis funding is no longer available, but as one that will at least be well
launched by then and able to sustain itself (because there will be added interest by people who want to
contribute, and solid technical know-how that will have been laid down) and that will continue to grow.
We consider, furthermore, that this approach combines the “Aboriginal knowledge” goals of SSHRC
in this program with SSHRC’s well-known “Emerging Technologies” focus (2015 Knowledge Synthesis
Grants competition), so should be even more attractive to future funders, as well as highly compatible
with ongoing crowd-sourcing and crowd-assessing.
This research was supported by the Social Sciences and Humanities Research Council of Canada.
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RESULTS
We have gone some way toward the compiling of a body of public-domain based resources on
language revitalization and Indigenous research ethics for the express use of ACLA/CAAL and other
applied linguists in their sphere of influence (such as the members of the American Association of
Applied Linguistics and/or the Association international de linguistique appliquée); to make these
resources permanently and freely available online in forms easily usable by settler applied linguists and
language educators (including L2 classroom teachers and applied linguistics graduate students, a large
population across Canada); and to give them wide publicity in the coming years, starting with major
conferences and continuing through other forms of awareness-raising and active education among our
members.
We are currently in the process of collecting materials in easily accessible form through a dedicated
website that will be linked to the official ACLA/CAAL site. This work is in line with the statement
adopted at the ACLA/CAAL 2016 AGM, to the effect that, in addition to the other details of the new
resolution sketched above, we “commit our efforts to work towards reconciliation by supporting the
development of Indigenous language teachers and…. language curricula with Aboriginal content and
perspectives,” along with “the integration of education for reconciliation into teacher education
programs (building intercultural understanding, empathy, and respect; supporting language teaching that
takes into account residential schools and Aboriginal history)” (http://www.aclacaal.org/statement/ ).
Originally we had planned to work on ways to transform this package of resources along lines that
might make it potentially useful to Indigenous language educators at a later stage, in line with the subtheme (under Education and research capacity) of “How should Aboriginal Peoples and other
Canadians build and enhance capacity by and with Aboriginal communities to engage in and benefit
from mutually respectful research?” However, as we got deeper into the sourcing and compiling work
needed for this project, we became aware that the most important users of the repository we set out to
create would be Indigenous language teachers themselves. The input of William Cook and Denise
Runns, Indigenous teachers from communities in Saskatchewan (Cree and Saulteaux respectively),
research assistants on the project, sent the work in a slightly different direction from what we had
originally planned. We now recognize that we want the repository we are creating to be just as useful to
Indigenous language keepers, communities and teachers as to settler applied linguists in our professional
association. The need is as, if not more, pressing. This realization could not have been rushed, as we
now see in retrospect. Although this put us behind on our planned timeline, it was essential to the
eventual usefulness of the work. After seven or eight months of working together on this Knowledge
Synthesis project (from mid-January through late August 2017) therefore, our team succeeded in laying
the groundwork for the task ahead. Essential relationships are in place for long-term sustainable work.
However, our online resource repository is still a long way from completion. Key aspects of
graphic design, queryability and scalability have yet to be decided on and implemented at the website
construction level. This will be our major task during fall 2017. Once these issues have been resolved,
we will proceed to populate the site with the resources we have been bringing together. These now
number in the hundreds (see Additional Resources section, below); we anticipate that this number will
increase rapidly over time, especially once we are able to invite users to contribute and upload as well.
One task remaining to be addressed is the writing of orginal texts designed to guide potential
users of the resource to the information they would find most useful, and to then help them in the use of
that information, across a wide range of purposes and populations. Additional funding may be required.
This research was supported by the Social Sciences and Humanities Research Council of Canada.
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STATE OF KNOWLEDGE
Knowledge strengths
We now have a well-developed idea of the state of existing resources and ways to compile them.
After working together for the better part of a year, our team has built some solid assets:
• first, itself. Team-building and learning to work together took some time, especially since
some of our members are in Regina and some are in Montreal, with very few opportunities to
cross that gap. Although in fact we have never been able to have all team members in the
same room together, we feel that we have nonetheless managed to create a stable working
relationship through frequent emailing, texting, phone calls, and occasional virtual online
meetings. In the context of Indigenous working styles, where face to face communication is
much more the norm, we consider that this represents a substantial achievement.
• an extensive collection of materials ready for uploading, assembled mostly by our Indigenous
graduate research assistants; other members of the team helped as much as we were able to
manage, but the time constraints on full-time faculty members necessarily limited our ability
to participate in this part of the work as much as we would have liked to
• many pointers towards other materials not yet accessed but which we look forward to
gathering together and uploading this fall
• an incipient network of potential users across a wide variety of backgrounds, including
Indigenous language teachers, elders and other community members; academic linguists who
are members of ACLA/CAAL, and their graduate students (many of whom are working on
the ground as practising ESL or FSL second language teachers) and associated networks
• the beginnings of a great deal of new specialized technical knowledge among team members
and an understanding of how to add to this knowledge through training over time (essential
for the long-term upkeep and future expansion of the resource repository)
Knowledge gaps
Need for more and continued consultation with Indigenous language workers from across Canada.
There are several areas in which we still need to expand and consolidate our knowledge:
• an understanding of access and use habits, preferences and desired skills acquisition
pathways on the part of potential Indigenous users of the resource repository, especially
elders (whose ways of using—and even reliable access to—digital technologies may be very
different across communities and different from those of younger Indigenous users),
Indigenous language teachers, language keepers, other creators of resource websites in
Indigenous contexts, and current or future learners of Indigenous languages both embedded
in their communities and out of them (in urban or other less connected contexts)
• a thorough grounding in the technical knowledge that will underlie the ongoing upkeep and
expansion of the resource repository, on the part of more than just one already-experienced
team member
• last but not least, a “map” of possible funding avenues so that we can build sustainability for
this project over time and publicize it across all possible stakeholders with the assurance that
it will stay in place and stay usable for as long as it will be deemed necessary and useful.
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ADDITIONAL RESOURCES
The website itself, including the URL: http://indigenouslanguagelearning.ca/ —this is the landing page
for the project and leads to many other linked pages (the number will grow into the foreseeable future).
The resources listed below are among the ones we have found most useful, and are therefore included
here rather than in the References section at the end. They have been carefully chosen.
Abolson, K., & Willett, C. (2005). Putting ourselves forward: Location in Aboriginal research. In L.
Brown & s. Strega (Eds.). Research as resistance: Critical, Indigenous and anti-oppressive
approaches. Toronto Canadian Scholar press. 97-126
Atleo, M. R. (2008). Watching to see until it becomes clear to you: Metaphorical mapping–a method for
emergence. International Journal of Qualitative Studies in Education, 21(3), 221-233. doi:
10.1080/09518390801998338.
Atleo, M. R., & Fitznor, L. (2010). Aboriginal educators discuss recognizing, reclaiming, and
revitalizing their multi-competences in Heritage/English-Language use. Canadian Journal of Native
Education, 32(S1), 13–34.
Battiste, M. (1998). Enabling the autumn seed: Toward a decolonized approach to Aboriginal
knowledge, language and education. Canadian Journal of Native Education, 22, 16-27
Bishop, A. (2015). Becoming an ally (3rd edition). Halifax, NS: Fernwood Publishing.
Brant Castellano, M. (2004). Ethics of Aboriginal research. Journal of Aboriginal Health, 1(1), 98-114.
Brophey, A., & Raptis, H. (2016). Preparing to be allies: Narratives of non-Indigenous researchers
working in Indigenous contexts. Alberta Journal of Educational Research, 62(3), 237.252.
Castleden, H., Morgan, V.S., & Lamb, C. (2012). “I spent the first year drinking tea”: Exploring
Canadian university researchers’ perspectives on community-based participatory research involving
Indigenous peoples. The Canadian Geographer/Le géographe canadien, 56(2), 160-179.
Czaykowska-Higgins, E. (2009). Research models, community engagement, and linguistic fieldwork:
Reflections on working within Canadian Indigenous communities. Language Documentation and
Conservation, 3(1), 15-50.
Deloria, Jr., V. (1990). Traditional education in the world. Winds of Change, 5(10), 13 & 16-18.
Donald, D. (2012). Forts, curriculum, and ethical relationality. In N. Ng-A-Fook & J. Rottmann (Eds.),
Reconsidering Canadian curriculum studies: Provoking historical, present, and future perspectives
(pp. 39-46). New York NY: Palgrave Macmillan.
Ermine, E. (1998). Pedagogy from the ethnos: An interview with Elder Ermine on Language. In L.A.
Stiffarm (Ed.), As we see… Aboriginal Pedagogy. Saskatoon Sask, University extention press. 9-28
Ermine, W. (2007). Ethical space of engagement. The Indigenous Law Journal, 6, 193-203.
Indigenous language institute. (2002). Community voices coming together, compiled notes from the
Nation Indigenous language symposium, Albuquerque. N.Mex.
Kirkness, V. (2002). The preservation and use of our languages: Respecting the natural order of
Creator. In B. Burnaby & J.A. Reyhner (Eds.). Indigenous languages across the community.
Flagstaff, AZ: Northern Arizona University: Centre for excellence in Education. 17-23
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Kovach, M. (2009). Indigenous methodologies: Characteristics, conversations and contexts. Toronto:
University of Toronto Press.
Littlebear, D. 1990. Keynote address: Effective language education practices and native language
survival. In J. Reyhner (Ed.), Effective language education practices and native language survival
(pp. 1-8). Choctaw, OK: Native American Language Issues.
Littlebear, R. (2000). To save our languages, we must change our teaching methods. Tribal College
Journal, 11(3), 18 & 20.
Littlebear, R., & Martinez, A. (1996). A model for promoting Native American language preservation
and teaching. In G. Cantoni (Ed.), Stabilizing indigenous languages (pp. 234-239). Flagstaff, AZ:
Northern Arizona University.
McIvor, O. (2010). I am my subject: Blending Indigenous research methodology and autoethnography
through integrity-based, spirit-based research. Canadian Journal of Native Education, 33(1), 137.
RCAP (Royal Commission on Aboriginal Peoples). (1996). Gathering strength: Report of the Royal
Commission on Aboriginal Peoples. Ottawa, ON: Minister of Supply and Services.
Rice, K. (2011). Strategies for moving ahead: Linguistics and community goals. Plenary address
delivered at the 2nd International Conference on Language Documentation and Conservation, Manor,
Hawaii: https://hdl.handle.net/10125/5169
Schnarch, B. (2004, January). Ownership, Control, Access, and Possession (OCAP) or selfdetermination applied to research: A critical analysis of contemporary First Nations research and
some options for First Nations communities. Journal of Aboriginal Health, 80-95.
Smith, L. T. (1999). Decolonising methodologies: Research and Indigenous peoples. Dunedin, NZ:
University of Otago Press.
Task force on Aboriginal languages and cultures (2005). Towards a new beginning. A foundational
report for a strategy to revitalize First Nation, Inuit and Metis languages and cultures. Ottawa, ON:
Department of Canadian Heritage.
Truth and Reconciliation Commission of Canada (TRC). (2015). Truth and Reconciliation Commission
of Canada: Calls to Action. Accessed on September 12, 2016 at:
http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf .
Truth and Reconciliation Commission of Canada (TRC). (2015). TRC Findings. Accessed on July 7,
2016 at: http://www.trc.ca/websites/trcinstitution/index.php?p=890
Weber-Pillwax, C. (2004). Indigenous researchers and Indigenous research methods: Cultural influences
or cultural determinants of research methods. Pimatisiwin, A journal of Aboriginal and Indigenous
Community Health. 2(1), 7790
Wilson, S. (2007). Guest editorial: What is am Indigenous research paradigm? Canadian Journal of
Native Education, 30(2). 193-195.
Working Better Together (2015). Working better together: A conference on Indigenous research ethics.
Accessed on September 12, 2016 at: https://indigenousresearchethics2015.wordpress.com
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KNOWLEDGE MOBILIZATION
Our initial plan was designed to engage members of ACLA/CAAL in the mobilization and sharing of
knowledge on language revitalization and best practices in Indigenous research ethics. This goal
required that we use a number of traditional and non-traditional dissemination methods to mobilize the
sharing of the synthesis results with our users. We built on several previous examples of knowledge
mobilization our team has conducted in the areas of language revitalization, reconciliation and best
practices in ethical relationality. These previous experiences in knowledge mobilization informed our
plan for knowledge mobilization. We organized the plan into four delivery approaches: 1) Public
Domain-Based Resources; 2) Conferences; 3) Social Media; and 4) Interactive face-to-face workshops.
Public Domain-Based Resources
• We are in the process of compiling, and will then work on the ongoing evaluation of, a body of
public-domain based resources on language revitalization and Indigenous research ethics for the use
of:
• Indigenous knowledge keepers and Indigenous elders working within their communities
• Indigenous language teachers working inside and outside their communities to pass their
languages on to learners of all ages, both Indigenous and non-Indigenous
• Second language teachers of other languages, both with and without formal training, and
including preservice teachers
• Academic applied linguists at our professional association, ACLA/CAAL, and others in their
sphere of influence (such as the members of the American Association of Applied
Linguistics, AAAL, and/or the Association international de linguistique appliquée, AILA).
• These resources are being collected in easily accessible form through a dedicated website that will
eventually be linked to the official ACLA/CAAL site (confirmed), as well as to other sites, e.g., band
websites, school boards, social networking sites for Indigenous educators/second language teachers
(not yet confirmed). The dedicated website will include: scholarly articles; pedagogical materials
created by the team in document, audio and video form; links to other sites; and dedicated tools
intended to walk users through the use of the materials and direct them to related resources elsewhere
online (e.g. Working Better Together, 2015). Guides for English and French classroom second
language teachers at all levels, and for undergraduate and graduate instructors in second language
teacher education and applied linguistics graduate programs, will make up an important part of the
resource package.
• We will make these resources permanently available online in forms easily understood and used by
applied linguists and language educators (including classroom second language teachers and applied
linguistics graduate students, a population of many thousands across Canada) and will give them
wide publicity in the coming years through our routine professional activities. ACLA/CAAL
members can be found on the faculty of every Canadian university and are mandated by provincial
Ministries of Education with direct responsibility for designing, staffing, and overseeing second
language teacher education programs leading to certification for the public schooling system. Second
language teachers can be found in every Canadian primary or secondary school, as well as in a wide
range of community-based contexts. The resource package we are compiling therefore has the
potential to reach a very broadly based population of educators at primary, secondary and tertiary
level and beyond, and hence their students as well, all across Canada.
This research was supported by the Social Sciences and Humanities Research Council of Canada.
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Conferences
• We promoted a special launch event as part of the ACLA/CAAL 2017 annual conference at Ryerson
University (on 30 May 2017), as an open Congress event; costs were minimal, included in the regular
conference budget. The launch event took the form of an hour-long Question and Answer panel
discussion. Sarkar, Sterzuk and the GRAs presented the project vision, introduced the audience to the
online resources, and invited ACLA members to participate in an eventual webinar workshop.
• We made an announcement through the Association internationale de linguistique appliquée (AILA)
triennial conference in Rio de Janeiro, Brazil in July 2017.
•
•

•
•
•

Social Media
We will use social media to promote the public-domain based resources. Sterzuk’s personal twitter
account (@andreasterzuk: 640 followers) and ACLA/CAAL’s twitter account (@ACLA_CAAL:
1464 followers) will be used to promote the materials (including to public and parapublic audiences)
We will also work closely with McGill’s Media Office. McGill is the #1 most-followed university in
Canada, with 25% more followers than the second-ranked school
(https://blog.twitter.com/2016/canadian-schools-take-to-twitter-for-back-to-school-2016 ) and also
ranks in the top 10 for Facebook. Through McGill, we will reach out to Canadian NGOs
Videos from the launch events and workshops will be disseminated via ACLA’s Youtube channel
(https://www.youtube.com/channel/UCJnLSxlLIjlHFGO0forbN-Q)
Twitter chats were organized and hosted leading up to ACLA/CAAL 2017
The ACLA/CAAL listserv will used to promote the website-based resources to membership.

Workshops
• A webinar presentation will be held via Adobe Connect designed to show ACLA/CAAL members
and other applied linguists how they can use the resource package in their regular graduate and
undergraduate second language teacher education courses. The webinar will include examples of
course outlines, lesson plans, and reports about other users’ experiences and practices
• We will liaise with school boards through our contacts to set up professional development workshops
for in-service teachers so they can learn about the resource package and ways it can be used in their
classrooms, starting at the end of the 2016-17 school year and continuing into subsequent years
(using ACLA/CAAL internal funding and/or funding to be applied for from other sources, e.g. at
federal level, the SSHRC Connection Grant and/or new Partnership Engage programs; Heritage
Canada’s Aboriginal Languages Initiative under the Aboriginal People’s Programs; other funding
opportunities to be sought through provincial Ministries of Education and, especially, at local school
board level, once the repository has been developed to the appropriate level and teacher guides have
been incorporated).
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CONCLUSION
Despite the occasional setback during our initial ten-month working period, November 2016–August
2017, we consider that on the whole this Knowledge Synthesis Project has now been successfully
launched, although it is still some way from being finished. We know much more about how to
conceive, design and populate a resource repository website with the very specific technical
characteristics required than we did at the outset. We have gatherered together an impressive collection
of materials that we will be uploading over a period of some months. We have also have built
relationships of mutual trust and empathy among members of the team, which at the time of writing
comprises two faculty members (Mela Sarkar of McGill University and Andrea Sterzuk of the
University of Regina), two Indigenous research assistants who are also language teachers with close ties
to their home communities in Saskatchewan (William Cook and Denise Runns, teachers of Cree and
Saulteaux respectively, both M.Ed. students at the University of Regina), and an experienced web
designer and media tech educator, Tom Fullerton of Bright Ideas Consulting, Montreal.
A final stage of work on the site, while Knowledge Synthesis Grant funding is still available, will
consist of translation into French of key signposting elements of the website and some of the ancillary
documents (teachers’ guides, other guides for users, publicity material), though not, of course, of all the
resources—the cost would be prohibitive.
We would like to note in concluding that there were circumstances beyond the control of the team that
meant that our start-up in the Winter and Spring/Summer terms of 2017 was slower and more difficult
than anticipated and made it impossible for us to keep to our initial projected timeline. By Spring 2018
we were back on track and ready to continue the work as well as to seek sustainable funding sources.
We all remain extremely committed to and enthusiastic about our work together on this resourcebuilding, capacity-building project and foresee useful, sustainable outcomes in the near future.

This research was supported by the Social Sciences and Humanities Research Council of Canada.

Ethical relationality, Canadian applied linguists and Indigenous language revitalization

15

FINAL REPORT
Mela Sarkar (McGill University) and Andrea Sterzuk (University of Regina)

REFERENCES & BIBLIOGRAPHY
Absolon, K. (2010). Indigenous wholistic theory: A knowledge set for practice. First Peoples Child &
Family Review, (2), 74-87.
Adley-SantaMaria, B. (1997). White Mountain Apache language: Issues in language shift, textbook
development, and native speaker-university collaboration. In J. Reyhner (Ed.), Teaching indigenous
languages (pp. 129-143). Flagstaff, AZ: Northern Arizona University.
Archibald, J. (2008). Indigenous storywork: Educating the Heart, mind, body, and spirit. Vancouver:
UBC Press.
Arviso, M., & Holm, W. (2001). Tséhootsooidi Olta'gi Diné Bizaad Bihoo'aah: A Navajo Immersion
Program at Fort Defiance, Arizona. In L. Hinton & K. Hale (Eds.), The Green Book of Language
Revitalization in Practice. (pp. 203-235). San Diego, CA: Academic Press
Baldy, C. R. (2015). Coyote is not a metaphor: On decolonizing, (re)claiming and (re)naming
Coyote. Decolonization: Indigeneity, Education and Society, 4(1), 1-20.
Ball, J., & McIvor, O. (2013). Canada’s big chill: Indigenous language in education. In C. Benson & K.
Konsonen (Eds.), Language issues in comparative education: Inclusive teaching and learning in
non-dominant languages and cultures (pp. 19-38). Rotterdam: Sense Publishers.
Baraby, A. (2002) The Process of Spelling Standardization of Innu-Aimun (Montagnais).
Indigenous Languages across the community. 197-211
Barrena, A., Amorrortu, E.Ortega, A., Uranga, B., Izagirre, E., & Idiazabal, I. (2007), Small languages
and small language communities 56: Does the number of speakers of a language determine its fate?
International Journal of Ideology of Language, 186, 125-139
Basso, K. H. (1996). Wisdom sits in places: Landscape and language among the Western Apache.
Albuquerque, NM: University of New Mexico Press.
Battiste, M. (1987). Mi’kmaq linguistic integrity: A case study of a Mi’kmawey school. In J. Barman, Y.
Hébert & D. McCaskill (Eds.), Indian education in Canada: The challenge (Vol. 2, pp. 107-125).
Vancouver, BC: University of British Columbia Press.
Bennett, R., Mattz, P., Jackson, S., & Campbell, H. (1999). The place of writing in preserving an oral
language. In J. Reyhner, G. Cantoni, R. N. St. Clair, & E. Parsons Yazzie (Eds.), Revitalizing
indigenous languages (pp. 84-102). Flagstaff, AZ: Northern Arizona University.
Bernard, H. R. (1997). Language preservation and publishing. In Nancy H. Hornberger (Ed.),
Indigenous literacies in the Americas: Language planning from the bottom up (pp. 139-156). Berlin:
Mouton de Gruyter.
Bielenberg, B. (1999). Indigenous language codification: Cultural effects. In J. Reyhner, G. Cantoni, R.
N. St. Clair, & E. Parsons Yazzie (Eds.), Revitalizing indigenous languages (pp. 103-112). Flagstaff,
AZ: Northern Arizona University.
Bochner, A., & Ellis, C. (Eds.). (2002). Ethnographically speaking: Autoethnography, literature and
aesthetics. Walnut Creek, CA: Altamira Press.
Bosker, B, J. (2000) The disappearance of American Indian languages. In P. W Thomas J. Mathias
(Eds.) Developing minority languages: the proceedings of the fifth international conference on
minority languages 432-445
This research was supported by the Social Sciences and Humanities Research Council of Canada.

Ethical relationality, Canadian applied linguists and Indigenous language revitalization

16

FINAL REPORT
Mela Sarkar (McGill University) and Andrea Sterzuk (University of Regina)

Bowen, J.J. (2004). The Ojibwe Language Program: Teaching Mille Lacs Band Youth the Ojibwe
Language to Foster a Stronger Sense of Cultural Identity and Sovereignty. Cambridge, MA: Harvard
Project on American Indian Economic Development.
Brandt, E. A., & Ayoungman, V. 1989. Language renewal and language maintenance: A practical guide.
Canadian Journal of Native Education, 16(2), 42-77.
Brittain, J. (2002). The heartbeat is strong: Aboriginal language maintenance and revitalization in
Newfoundland and Labrador Unpublished paper presented at Memorial University of
Newfoundland.
Brown, H. D. (1994). Teaching by principles: An interactive approach to language pedagogy.
Englewood Cliffs, NJ: Prentice Hall Regents.
Burnaby, B. (1996). Language policies in Canada. In M. Herriman. & B. Burnaby (Eds.). Language
policies in English dominant countries 159-219.
Cahape, P., & Howley, C. B. 1992. Indian nations at risk: Listening to the people. Charleston, WV:
ERIC Clearinghouse on Rural and Small Schools.
Cantoni, G. (1999). Using TPR-Storytelling to develop fluency and literacy in Native American
languages. In J. Reyhner, G. Cantoni, R. N. St. Clair, & E. Parsons Yazzie (Eds.), Revitalizing
indigenous languages (pp. 53-58). Flagstaff, AZ: Northern Arizona University.
http://jan.ucc.nau.edu/~jar/RIL_5.html
Cantoni, G. (Ed.). (1996). Stabilizing indigenous languages. Flagstaff, AZ: Northern Arizona University
Cantoni, G., & Reyhner, J. (1998). What educators can do to aid community efforts at indigenous
language revitalization. In N. Ostler (Ed.), Endangered languages: What role for the specialist (pp.
33-37, Proceedings of the 2nd FEL Conference, Edinburg, Sept. 25-27, 1998). Bath, UK: Foundation
for Endangered Languages.
Castleden, H., Morgan, V.S., & Lamb, C. (2012). “I spent the first year drinking tea”: Exploring
Canadian university researchers’ perspectives on community-based participatory research involving
Indigenous peoples. The Canadian Geographer/Le géographe canadien, 56(2), 160-179.
Cole.P. (2002). Aboriginalizing methodology: considering the canoe. Qualitative studies in education,
15(4), 447-459
Corson, D. (1995). Norway's "Sami Language Act": Emancipatory implications for the world's
aboriginal peoples. Language and Society, 24, 493-514
Cote, L.L. (2013) An Analysis of the Discourse Function of Saulteaux /mi-/ As exemplified in a
Traditional Cote First Nation Teaching Text: Faculty of Graduate studies and research, University
of Regina. 1-105
Crawford, J. (1990). Language freedom and restriction: A historical approach to the official language
controversy. In J. Reyhner (Ed.), Effective language education practices and native language
survival (pp. 9-22). Choctaw, OK: Native American Language Issues.
Cummins, Jim. (1986). Empowering Minority Students: A Framework for Intervention. Harvard
Educational Review, 56, 18-36.

This research was supported by the Social Sciences and Humanities Research Council of Canada.

Ethical relationality, Canadian applied linguists and Indigenous language revitalization

17

FINAL REPORT
Mela Sarkar (McGill University) and Andrea Sterzuk (University of Regina)

Cummins, Jim. (1981). The Role of Primary Language Development in Promoting Educational Success
for Minority Students. In California State Department of Education, Schooling and Language
Minority Students. Los Angeles: California State University at Los Angeles.
Cummins, Jim. (1988). Empowering Indian Students: What Teachers and Parents Can Do. In J. Reyhner
(Ed.), Teaching the Indian Child: A Bilingual Multicultural Approach (2nd Ed.) (Chapter 20, pp.
301-317). Billings, MT: Eastern Montana College.
de Reuse, W. J. (1997). Issues in language textbook development: The case of Western Apache. In J.
Reyhner (Ed.), Teaching indigenous languages (pp. 116-128). Flagstaff, AZ: Northern Arizona
University. http://jan.ucc.nau.edu/~jar/TIL_11.html
Denzin, N.K., & Lincoln, Y.(eds.). (2008). Handbook of critical and Indigenous methodologies.
Thousand Oaks, CA: Sage publication.
Deyhle, D. (1989). Pushouts and pullouts: Navajo and Ute school leavers. Journal of Navajo Education,
6(2), 36-51.
Dobrin, L.M., & Schwartz, S. (2016). Collaboration or participant observation? Rethinking models of
‘linguistic social work’. Language Documentation & Conservation, 10, 253-277.
Eder, J., & Reyhner, J. (1988). The historical background of Indian education. In J. Reyhner (Ed.),
Teaching the Indian child: A bilingual/multicultural approach (pp. 29-54). Billings, MT: Eastern
Montana College.
Eira, C. (2007). Addressing the ground of language endangerment. In M. David, N. Ostler & C. Dealwis
(Eds.), Working together for endangered languages: Research challenges and social impacts —
Proceedings of the Foundation for Endangered Languages Conference XI, pp. 82-90.
Ellis, C. D. (1983). Spoken Cree (Rev. ed.). Edmonton: Pica Pica Press.
Fishman, J. (1996). What do you do when you lose your language? in G. Cantoni (Ed), Stabilizing
Indigenous languages. Flagstaff, Ariz,: Northern Arizona University. 80-91
Fishman, Joshua A. (1991). Reversing Language Shift: Theoretical and Empirical Foundations of
Assistance to Threatened Languages. Clevedon, Avon, England: Multilingual Matters.
Flaherty, L. (2013) Inuit Language Proficiency Courses at the Nunavut Arctic College. University of
Prince Edward Island. 1-29
Fleres, A. 1989. Te Kohanga Reo: A Maori language renewal program. Canadian Journal of Native
Education, 16(2), 78-88.
Foldes, R. (1989). A socio-cultural approach to the bilingual curriculum in central Australian schools.
Curriculum Inquiry, 19, 33-50.
Francis, D. A., Leavitt, R. M., & Apt, M. (2008). A Passamaquoddy-Maliseet Dictionary:
Peskotomuhkati Wolastoqewi Latuwewakon. Fredericton, NB: Goose Lane Editions.
Goodale, E. (1891). Self-teaching in the Indian schools. Educational Review, 1, pp. 57-59.
Grande, S. (2004). Red pedagogy: Native American social and political thought. Lanham, MD: The
Rowman and Littlefield publishing Co.
Grande, S. (2008). Red Pedagogy: the un-methodology. In N.Denzin, Y. Lincoln, & L.T.Smith (Eds.).
Handbook of critical Indigenous methodologies. Thousand Oaks CA. sage publications. 233-254.
This research was supported by the Social Sciences and Humanities Research Council of Canada.

Ethical relationality, Canadian applied linguists and Indigenous language revitalization

18

FINAL REPORT
Mela Sarkar (McGill University) and Andrea Sterzuk (University of Regina)

Grenoble, L. A., & Whaley, L. J. (Eds.) (1998). Endangered languages: Current issues and future
prospects. Cambridge, UK: Cambridge University Press.
Hallett, D. (2005) Aboriginal identity development, language, knowledge, and school attribution. An
examination of cultural continuity. Unpublished doctoral dissertation, University of British
Colombia.
Hallett, D., Chandler, M.J., & Lalonde, C.E. (2007). Aboriginal language knowledge, and youth suicide.
Cognitive Development, 22, 392-399
Harper, K. (2003) Inuit Writing Systems in Nunavut: Issues and Challenges. Proceedings of The Second
IPSSAS Seminar, Iqaluit, Nunavut. 91-100
Henze R. C., & Vanett, L., 1993. To Walk in Two Worlds--Or More? Challenging a Common Metaphor
of Native Education, Anthropology and Education Quarterly, 24(2), 116-134.
Henze, R. C., et al., 1990. An exploratory study of the effectiveness of the Lower Kuskokwim School
District's bilingual program. Oakland, CA: ARC Associates, Inc.
Heredia, Armando, & Francis, Norbert. (1997). Coyote as reading teacher: Oral tradition in the
classroom. In J. Reyhner (Ed.), Teaching indigenous languages (pp. 56-76). Flagstaff: Northern
Arizona University
Hinton, L. (1994). Flutes of fire: Essays on California Indian languages. Berkeley, CA: Heyday Books.
Hinton, L. (1994). Preserving the future: A progress report on the Master-Apprentice Language
Learning Program. News from Native California, 8(3), 14-20.
Hinton, L. (2001b), Language revitalization: an overview. In L. Hinton, & K. Hale (Eds.). The green
book of language revitalization in practice, San Diego: Academic press. 3-18
Hinton, L. (Ed.). (2013). Bringing our languages home: Language revitalization for families. Heyday.
Hinton, L. 1990/91. How to learn your language. News from Native California, 5(1), 34-36.
Hoffman, Edwina. (1988). Practical suggestions for Oral Language Development. In J. Reyhner (Ed.),
Teaching the Indian Child: A Bilingual Multicultural Approach (2nd Ed.) (Chapter 6, pp. 86-96).
Billings, MT: Eastern Montana College.
Holm, A. & Holm, W. (1995). Navajo language education: Retrospect and prospects. Bilingual
Research Journal, 19(1), 141-167).
Holm, A., & Holm, W. (1990). Rock Point, A Navajo Way to Go to School: A Valediction. Annals of
the American Academy of Political and Social Science, 508, pp. 170-184. Office of Diné Culture,
Language & Community Service, Division of Diné Education. (2000). Taa Sha Bik'ehgo Diné Bi Na
nitin doo Ihoo'aah. Window Rock, AZ: Author.
Ignace, M.B, (1998) Handbook for Aboriginal language program planning in British Columbia.
Vancouver: First Nation Education Steering committee: Aboriginal language sub-committee
Jacobs, K. A. (1998). A chronology of Mohawk language instruction at Kahnawá:Ke. In L. A. Grenoble
& L. J. Whaley (Eds.), Endangered languages: Current issues and future prospects (pp. 117-123).
Cambridge: University Press.
Jacobs, K.A, (1998). A Chronology of Mohawk language instruction at Kahnawa:ke. In L.A. Grenoble,
& L.J, Whaley (Eds), Endangered languages: current issues and future prospects. Cambridge,
United Kingdom: Cambridge University Press. 117-123
This research was supported by the Social Sciences and Humanities Research Council of Canada.

Ethical relationality, Canadian applied linguists and Indigenous language revitalization

19

FINAL REPORT
Mela Sarkar (McGill University) and Andrea Sterzuk (University of Regina)

John, S. (1995) Aboriginal Language Standardization Project. Progress Report. Learning and
Employment Presentation Branch; Ontario Training and adjustment Board. 1-45
Jones, R., & Bedonie, C. (2000, June). The success of the Diné Education Philosophy in the classroom.
Presentation at the Second Annual Learn in Beauty American Indian Education Conference,
Flagstaff, AZ.
Kirkness, V. (1998). The critical state of Aboriginal languages in Canada. Canadian Journal of Native
Education, 22(1), 93-108
Klokeid, T. J., & Ratt, S. (1989). Using computer adventures to teach Cree. In W. Cowan (Ed.), Actes du
vingtieme congres des algonquinistes (pp. 161 - 178). Ottawa: Carleton University
Knowles, T., Gill, J., Beauvais, A., & Medearis, C. 1992) Teacher education and the Rosebud Tribal
Education Code. Tribal College, 4(2), 21-23.
Kushner, J. (1999). Tradition and innovation: Multimedia language preservation. In J. Reyhner, G.
Cantoni, R. N. St. Clair, & E. Parsons Yazzie (Eds.), Revitalizing indigenous languages (pp. 73-83).
Flagstaff, AZ: Northern Arizona University.
Land, C. (2015). Decolonizing solidarity: Dilemmas and directions for supporters of Indigenous
struggles. London, UK: Zed Books.
Lavallée, L. F. (2009). Practical application of an Indigenous research framework and two qualitative
Indigenous research methods: Sharing circles and Anishnaabe symbol-based reflection. International
Journal of Qualitative Methods, 8(1), 21-40.
Leap, W. L. (1982). Roles for the linguist in Indian bilingual education. In R. St. Clair & W. Leap
(Eds.), Language renewal among American Indian tribes: Issues, problems, and prospects. Rosslyn,
VI: National Clearinghouse for Bilingual Education.
Leonard, W.Y., & Haynes, E. (2010). Making “collaboration” collaborative: An examination of
perspectives that frame linguistic field research. Language Documentation & Conservation, 4, 268293.
Lewis, P. (2016). Indigenous methodologies as a way of social transformation: What does it mean to be
an ally? International Review of Qualitative Research, 9(2), 192-194.
Lewis, R.A., & Dorais, L.J, (2003). Two Related Indigenous Writing Systems: Canada’s Syllabic and
China’s A-hmao Scripts. The Canadian Journal of Native Studies XXIII, 2. 277-304
Lightbown, P. M., & N. Spada. (2013). How languages are learned (Fourth edition). Oxford: Oxford
University Press.
McCarty, T.L.., Nicholas, S.E., & Wyman, L.T, (2012). Re-emplacing Place in the “Global Here and
Now”- Critical Ethnographic Case Studies of Native American Language Planning and Policy.
International Multilingual Research Journal, 6:1. 50-63
McIvor, O. (2005). The contribution of Indigenous heritage language immersion programs to healthy
early childhood development. Research connections Canada: Supporting children and families, 12,
5-20.
McIvor, O., & Napoleon, A. (2009). Language and culture as protective factors for at-risk communities.
International Journal of Indigenous Health, 5(1), 6.
This research was supported by the Social Sciences and Humanities Research Council of Canada.

Ethical relationality, Canadian applied linguists and Indigenous language revitalization

20

FINAL REPORT
Mela Sarkar (McGill University) and Andrea Sterzuk (University of Regina)

Morcom, L. (2010) Language Immersion and School success: What can I expect for my Child?
Aboriginal Teacher Education Program, Queens University Faculty of Education. p .1-11
Morcom, L. A., & Roy, S. (2017). Is early immersion effective for Aboriginal language acquisition? A
case study from an Anishinaabemowin kindergarten. International Journal of Bilingual Education
and Bilingualism, 1-13.
National Indian Brotherhood (NIB) (1972). Indian control of Indian education: Policy paper presented
to the Minister of Indian Affairs and Northern Development. Ottawa, Ontario.
Nettle, D., & Romaine, S. (2000). Vanishing Voices: The extinction of the world’s languages. New
York: Oxford University Press.
Nicholson, R. 1990. Maori total immersion courses for adults in Aoteaora/New Zealand. In J. Reyhner
(Ed.), Effective language education practices and native language survival (pp. 107-120). Choctaw,
OK: Native American Language Issues.
Norris-Tull, D. (2000). Our Language, Our Souls: Yup’ik Bilingual Curriculum. Fairbanks: Alaska
Native Knowledge Network web site (http://www.ankn.uaf.edu).
Norris, M. & Jantzen, L. (2002) From generation to generation survival and maintenance of Canada’s
Aboriginal languages with families, communities and cities. Ottawa, ON: Indian and Northern
Affairs Canada.
Norris, M.J. (1998), Canada’s Aboriginal languages, Canadian Social Trends (winter), 8-16
Norris, M. (2007). Aboriginal languages in Canada: Emerging trends and perspectives on second
language acquisition. Canadian Social Trends, 20-28
NWT Literacy Council. (2004). Language nest funding. Retrieved October 29, 2004 from
http://www.nwt.literacy.ca/resource /newslet/june04/page3.htm
O’Bonsawin, C., Corntassel, J., & Thomas, R. (2009). Indigenous approaches in research: Opening new
pathways to community regeneration. Teaching community based research workshop series,
Learning and teaching centre: University of Victoria.
Oglala Lakota College. (n.d.). Philosophical base of the teacher education program. (Photocopied
document obtained from Oglala Lakota College)
Ootoova, I., Qaapuk Atagutsiak T., Ijjangiaq, T. Pitseolak, J., Joamie, A. et al. (2001) perspectives on
traditional health, Iqaluit, Nunavut: Language and cultural program, Nunavut Arctic College.
Palluq Cloutier, J. & McComber, L. (2014). Uqausivut sivummuagutivut : Our language, our
leadership. Iqaluit, Nunavut: Nunavut Arctic College.
Palluq-Cloutier, J. (2014) The Standardization of Inuktitut in the Education System in Nunavut: A
Thesis. University of Prince Edward Island. 3-107
Palmer, S. (1997). Language of work: The critical link between economic change and language shift. In
J. Reyhner (Ed.), Teaching indigenous languages (pp. 263-286). Flagstaff: Northern Arizona
University.
Pesim Productions. (1999). Introduction to Northern Cree: A language resource. Developed for Muskoti
Learning Centre, Saulteau First Nations, Moberly Lake, B.C.
Peterson, L.C. (1997) Tuning in to Navajo: The Role of Radio in Native Language Maintenance.
Teaching Indigenous Languages. 214-221
This research was supported by the Social Sciences and Humanities Research Council of Canada.

Ethical relationality, Canadian applied linguists and Indigenous language revitalization

21

FINAL REPORT
Mela Sarkar (McGill University) and Andrea Sterzuk (University of Regina)

Pond, Jr., S.W. (1893). Two volunteer missionaries among the Dakotas or the story of the labors of
Samuel W. and Gideon H. Pond. Boston: Congregational Sunday-School and Publishing Society.
Reyhner, J. (1990). A description of the Rock Point Community School bilingual education program. In
J. Reyhner (Ed.), Effective language education practices and native language survival (pp. 95-106).
Choctaw, OK: Native American Language Issues.
Reyhner, J. (1993a). Maintaining and renewing native languages in the schools. In T. E. Schirer & S. M.
Branstner (Eds.), Native American Values: Survival and Renewal (pp. 47-56). Sault Sainte Marie,
MI: Lake Superior State University.
Reyhner, J. (Ed.). (1988). Teaching the Indian child: A bilingual/multicultural approach. Billings, MT:
Eastern Montana College. (ERIC Document Reproduction Service No. 301 372
Reyhner, J. (Ed.). (1997). Teaching indigenous languages. Flagstaff: Northern Arizona University.
Reyhner, J., & Tennant, E. (1995). Maintaining and renewing native languages. Bilingual Research
Journal, 19, 279-304.
Richards, M., & Maracle, D. K. (2002). An intensive native language program for adults: The
instructors’ perspective. McGill Journal of Education, 37(3), 371-379.
Royal Commission on Aboriginal Peoples. (1996). Gathering strength: Report of the Royal Commission
on Aboriginal peoples. Ottawa: Minister of Supply and Services.
Sarkar, M. (2017). Ten years of Mi’gmaq language revitalization work: a non-Indigenous applied
linguist reflects on building research relationships. Canadian Modern Language Review (special
themed issue on Indigenous language teaching, learning, and identities), 73(4), 488-508.
Sarkar, M., & Metallic, M.A. (2009). Indigenizing the structural syllabus: The challenge of revitalizing
Mi’gmaq in Listuguj. Canadian Modern Language Review, 66(1), 49-71.
Sarkar, M., Metallic, J., Baker, B.A., Lavoie, C., & Strong-Wilson, T. (2013). Siawinnu’gina’masultinej:
A language revitalization initiative for Mi’gmaq in Listuguj, Canada. In Norris, M.J., Anonby, E.,
Junker, M.-O., Ostler, N., & Patrick, D. (Eds.) Foundation for Endangered Languages (FELXVII)
Proceedings (pp. 39-46). Bath, UK: Foundation for Endangered Languages.
Sarkar, M., Metallic, J., Metallic, M.A., & Vicaire, J. (2011). « Listugujg nemitueg tli’suti
napui’gnigtug »: Apprendre le mi’gmaq à l’âge adulte à Listuguj. In Drapeau, L. (Ed.), Les langues
autochtones du Québec: un patrimoine en danger (pp. 87-106). Montréal: Les presses de
l’Université du Québec.
Shkilnyk, A.M. (1985). A poison stronger than love: The destruction of an Ojibway community, New
Haven: Yale University Press.
Smith, L. T. (2008). On tricky ground: Researching the native in the age of uncertainty. In N.K. Denzin
& Y.S. Lincoln (Eds.), The landscape of qualitative research (3rd ed.), pp. 113-144. Los Angeles,
CA: Sage Publications.
Smith, L.T. (1999). Decolonizing methodologies: research and Indigenous people. London: Zed books.
Standing Committee on Aboriginal Affairs (1990), “You took my talk” Aboriginal literacy and
empowerment. Ottawa: House of Commons.
Stebbins, T. (2012). On being a linguist and doing linguistics: Negotiating ideology through
performativity. Language Documentation & Conservation, 6, 292-317.
This research was supported by the Social Sciences and Humanities Research Council of Canada.

Ethical relationality, Canadian applied linguists and Indigenous language revitalization

22

FINAL REPORT
Mela Sarkar (McGill University) and Andrea Sterzuk (University of Regina)

Steinhauer, E. (2002). Thoughts on Indigenous research methodology; Canadian Journal of Native
education, 26(2), 69-81
Sterzuk, A., & Mulholland, V. (2011). Creepy white gaze: Rethinking the diorama as a pedagogical
activity. Alberta Journal of Education, 57(1), 16-27.
Stikeman, A. (2001). Talking my language. Canadian Geographic, 121, 26.
Stiles, D.B. (1997). Four Successful Indigenous language programs. In J.A. Reyhner (Ed.), teaching
Indigenous languages. Flagstaff, Ariz,: Northern Arizona University
Suina, J. H. (1988). When I went to school. In R. Cocking & J. P.Mestre (Eds.), Linguistic and cultural
influences on learning mathematics (pp. 295-299). Hillsdale, NJ: Lawrence Erlbaum Associates
Taff, A. (1997). Learning ancestral languages by telephone. In J. Reyhner (Ed.), Teaching indigenous
languages (pp. 40-45). Flagstaff: Northern Arizona University.
Thomas, R. (2005). Honoring the oral traditions of my ancestors through storytelling. In L. Brown & S.
Strega (Eds.) Research as resistance: Critical, Indigenous and anti-oppressive approaches (pp. 237254). Toronto: Canadian Scholars Press.
Tulloch, S. (2005) Aulapkainahuarniq Inuit Uqauhiinnik Nanavunmi: Preserving Inuit Dialects in
Nunavut. Saint Mary’s University. 1-62
Valiquette, H.P. (1998). Community, professionals, and language preservation: First things first. In N.
Ostler (Ed.), Endangered languages: What role for the specialist (pp. 107-112, Proceedings of the
2nd FEL Conference, Edinburg, Sept. 25-27, 1998). Bath, UK: Foundation for Endangered
Languages.
Watahomigie, L. J., & Yamamoto, A. Y. 1987. Linguistics in action: The Hualapai bilingual/bicultural
education program. In D. D. Stull & J. J. Schensul, Collaborative research and social change:
Applied anthropology in action (pp. 77-98). Boulder, CO: Westview.
Wilson, S. (1995). Honouring Spiritual Knowledge; Canadian Journal of Native Education.
21(supplement), 61-69
Wilson, S. (2001). What is an Indigenous research methodology? Canadian Journal of Native
Education. 25(2), 175-179
Wilson, S. (2003). Progressing toward an Indigenous research paradigm in Canada and Australia.
Canadian Journal of Native Education. 27(2), 161-178
Wilson, S. (2008). Research is ceremony; Indigenous research methods. Halifax, NS, Fernwood
Publishing.
Wilson, W. H. 1991. American Indian bilingual education: Hawaiian parallels. NABE News, 15(3), 910).
Wilson, W.H., & Kamana, K. (2001). “Mai Loko Mai O Ka ‘I’ini: Proceeding from a dream” – the
‘Aha pkānana Leo connection in Hawaiian Language Revitalization. In L. Hinton, & K.Hale (Eds.),
The green book of language revitalization in practice. San Diego: Academic Press. 147-176
Woodbury, A. (2002). Endangered languages, Retrieved September 9, 2002 from
http://www.Isade.org/web2/edangeredlgs.htm

This research was supported by the Social Sciences and Humanities Research Council of Canada.

